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Abstract 

 

In this globalised world, being proficient in English is a success factor in attaining future 

goals. Although Malaysians are aware that being proficient in English is essential, the 

Malaysian students’ competency in English is unsatisfactory (Hiew, 2012). This study 

explores the role of motivation in second language (L2) learning among Malaysian 

secondary students and how they view the instructional approaches in their school 

classrooms. In this research, the definition of motivation is explained, comparisons 

between intrinsic and extrinsic motivation are mentioned, previous studies about the role 

of motivation in language learning are reviewed and the students’ perception on the 

instructional approaches in their classroom are investigated. The review of literature 

indicated that motivation is an important element in successful (L2) learning. This study 

used a mixed method to explore the intrinsic and extrinsic motivation of Malaysian 

students studying English as a (L2) and to investigate how they view the instructional 

approaches in their school classroom. Research instruments consisted of a Likert-scale 

questionnaire and semi-structured interviews that were used to collect data from 

secondary school students aged 15 years old. The findings of this study will benefit 

students, English language teachers and teachers who teach foreign languages to better 

understand students’ motivations in attaining achievement in language learning. 

 

Keywords: motivation, intrinsic, extrinsic, second language (L2), instructional 

approaches 



 

1 

 

Chapter 1 Introduction 

 

1.1 Background of the Study 

 

The English language plays a crucial part internationally for cooperation and 

communication. Therefore, it is important that every individual studies English in 

preparation for the real world. However, it is a challenge for most Malaysian students to 

converse in English fluently even though they managed to further their education to the 

tertiary level. In “The Star” newspapers, Hariati Azizan and Lee (2011) reported that 

getting good grades and acquiring many educational qualifications does not make one 

competent in the English language. In reality, one’s communication skills are essential 

in getting good jobs, especially in the private sector.   

 

Due to globalization, Malaysian students realised that being proficient in English is 

necessary for being successful in their career prospects. Therefore, students who studied 

English in order to obtain good grades, good educational qualifications and to procure 

better jobs, are deemed to be extrinsically motivated (Ainol Madziah & Isarji, 2009; 

Chitravelu, Sithamparam & Teh, 1995; Samsiah, Kamaruzaman, Nurazila, Musdiana & 

Taniza, 2009; Thang, 2004). Having said that, many studies have proven that students do 

not necessary become more proficient in English due to extrinsic motivation. 

 

As Angelica (2011) posits, motivation is significant in any learning process which also 

includes L2 learning. Without sufficient motivation, even individuals with exceptional 

abilities cannot accomplish long-term goals, and neither are appropriate curricula and 

good teaching enough on their own to ensure learner achievement. Motivation is a 

complex psychological process that comprises of the desires and wants found in 

individuals. It begins with a need that leads to a behaviour that drives people towards 

accomplishing their objectives (Melendy, 2008). This explains why certain students can 

perform better in their schoolwork, more attentive and persistent than others.  
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According to Cook (2000), there are three main factors which concern and influence the 

(L2) acquisition such as age, personality, and motivation of the learners. It is further 

claimed that motivation is the most significant one in (L2) acquisition, with the levels 

and types of motivation varying among the learners. A concept in the field of motivation 

introduced by Ryan & Deci (2000), as Self-Determination Theory, categorises diverse 

types of motivation according to different rationales, causes, or goals which reinforce 

achievements. The most fundamental difference is the degree to which learners are 

intrinsically or extrinsically motivated. 

 

Learners are intrinsically motivated when learning is a goal in itself. This type of 

motivation brings about certain internally rewarding consequences like feelings of 

competence and self-determination. Intrinsic motivation is the one for which there is no 

apparent reward except the activity itself (Edward Deci,1975). In the early definitions of 

L2 motivation, intrinsic motivation was defined in terms of the degree that the individual 

strives to learn the language because of a desire to do so and the satisfaction experienced 

in this activity (Gardner, 1985). Learners find intrinsically motivating tasks interesting 

and challenging; the reward is the enjoyment of the activity itself or a feeling of 

competence in doing the task (Bandura, 1997). Moreover, learners will continue learning 

even after they achieved a specific goal. 

 

On the other hand, learners are extrinsically motivated when learning is done due to 

reasons that are not innately associated with the learning itself. These reasons can be the 

anticipation of reward like being successful in the exam or getting a good mark, or 

evasion of punishment (Vansteenkiste, Lens, & Deci, 2006). Walqui (2000) asserted that 

intrinsic motivation correlates more closely with language learning success than 

extrinsic motivation. However, it is also argued that a learner's total motivation is most 

frequently a combination of extrinsic and intrinsic motivation. External rewards can 

either increase or decrease intrinsic motivation, depending on how they affect self-

efficacy (Pintrich & Schunk, 1996). Hence, many different studies have provided a 

variety of viewpoints regarding the predominance of intrinsic motivation over extrinsic 

motivation and vice versa, as it all depends on the contexts that are being explored. In 
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brief, L2 learning is a complex learning process which includes linguistic features, as 

well as psychological, personal and educational aspects. 

 

In Malaysia, students are required to be competent in the national language which is  

Bahasa Malaysia (Malay language), to promote unity within the society. Malay language 

is the main channel of communication used  in the primary and secondary school 

curriculum. Under the supervision of the Malaysian education ministry, English is taught 

as a L2 in the classroom through the English subject (Saran, 2005). This is in accordance 

to the Malaysian Blueprint 2013-2025, that aims to develop a nation that can converse in 

Malay language as well as English as a second language. 

 

In 1990, literature in English was incorporated in the lower secondary school syllabus, 

invoking mixed reactions from teachers and students. Some language teachers are 

hesitant in teaching literature as they have limited knowledge and guidance on how to 

teach literature in the ESL situation as they were not trained in this field before; neither 

have they taught nor studied English literature (Baba, 2009). According to a research by 

Gurnam (2003), teachers taught literature in English in classrooms that consist of 

textbooks and workbooks which the students found boring. A research by Marzilah and 

Sharifah Nadia (2010), was conducted on 60 secondary school students in Johor 

reinforced the above findings. The students considered learning English literature as just 

studying a subject from a textbook without understanding the purpose of studying 

literature which was to acquire English language for its aesthetic purpose and the ability 

to express themselves creatively. Furthermore, the majority of the students encountered 

difficulties studying the subject especially literature in English as they had a poor 

understanding of the language. 

 

Therefore, many language researchers believe that student motivation is significant in 

the acquisition of a second language because without ample motivation, learners with 

the most notable abilities cannot achieve long-term goals (Guilloteaux & Dörnyei, 

2008). Motivation that includes intrinsic and extrinsic motivation may influence students 

in learning a second language differently, but they have a connection. Student’s intrinsic 
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motivation can be hindered by dull or strict classroom atmosphere and social 

expectations whereas rewards can make them motivated again. Therefore, the focal point 

of this research is to furnish knowledge concerning the level and types of motivation 

such as intrinsic or extrinsic motivation, in learning English. By understanding the 

students’ perception in instructional approach in the classroom, teachers will be more 

knowledgeable in using appropriate teaching methods to motivate and enhance students’ 

English learning achievements. 

 

 

1.2 Problem Statement 

 

Currently, the quality of written and spoken English among students in Malaysia is 

deteriorating as researchers found that students graduating from Malaysian schools lack 

the language skills (Normazidah, Koo and Hazita, 2012). Although Malaysian students 

study English as part of the school curriculum, a majority of them fail to master the 

language as they have no interest in studying the language which they regard it as a boring 

subject. This is not surprising as these students are not being exposed to English at home 

in the first place.  

 

According to Hiew (2012), most students in Malaysia are not competent in the English 

language, despite studying English as a second language for eleven years in school. 

Studies in the Malaysian context suggest there is a possibility that the students are not 

aware of the importance of English for their future as the problems identified showed a 

lack of motivation and poor attitude began since secondary school. Furthermore, the 

examination-oriented system in our Malaysian education compel teachers to educate the 

students only on subject matters and contexts relevant for examinations. This results in 

many Malaysian teachers teaching English language just to help the students in passing 

examinations (Marzilah and Sharifah Nadia, 2010). Some researchers cited that the 

students were not interested in studying literature because the students found the 

teaching approaches boring as they focused mainly on the structure of the language such 

as grammar and vocabulary and not on its aesthetic value. 
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1.3 Objectives of the Study and Research Questions 

 

The main objectives of this research are firstly, to investigate the students’ intrinsic and 

extrinsic motivation in English language and secondly, to find out the students’ 

perception of instructional approaches to motivate them to learn English. The following 

research questions are related to the problem of statement. 

  

1) What are the students’ intrinsic and extrinsic motivation for learning English? 

2) What are the students’ perceptions of instructional approaches that motivate 

them to learn English? 

 

 

1.4 Significance of the Study 

 

The main objective of this study was to collect information that are valuable to students 

studying English (L2) and teachers who teach at secondary schools, by focusing on 

intrinsic and extrinsic motivation as well as the difficulties that students may encounter 

in learning English. As motivation in students is essential for quality education, we can 

tell when they are motivated to begin working on school assignments eagerly as well as 

being attentive in class by asking questions and volunteer answers (Palmer, 2007). 

Students who are motivated consistently are more successful in acquiring subject 

knowledge, thus, student motivation may be influenced by the students’ perception on 

the instructional methods. Teachers, on the other hand, may engage many varieties of 

interesting teaching methods; such as stimulating interaction among students, utilising 

multimedia or new pedagogical materials. Students, therefore, are forced to be attentive 

during lessons that may enhance their knowledge and recall. Moreover, students who 

lack confidence may not perform well in studies although they are knowledgeable, so 

teachers may take the initiative to compliment the students on their good work to 

motivate them.  
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This research is intended to benefit language teachers who may improve in their study 

plans by planning appropriate instructional approaches. Even though, students are 

provided with suitable and good instructional methods, it is also important that they have 

a certain level of motivation to guarantee success (Ebata, 2008). Therefore, further 

researches need to be conducted to understand the needs of the students and make them 

keen to know more about the English subject.   

 

 

1.5 Summary 

 

This chapter introduced intrinsic and extrinsic motivations, including the rationale of the 

study, statement of the problem, objectives of the study, research questions and the 

significance of the study. A review of the past literature reviews concerning student 

motivation concerning English language learning will be presented in the next chapter. 
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Chapter 2 Literature Review 

 

 

2.1 Introduction 

 

The review of literature will highlight the theory of L2 motivation and past literature 

reviews which are relevant to this study. 

 

 

2.2 Second Language Motivation 

 

Motivation is one of the success factors in acquiring a second language (Gardner, 1985). 

However, motivation is a complex phenomenon, hence, various researchers have 

classified motivation from different points of view. Over the past decade, motivation in 

L2 learning has long been widely researched in many countries all over the world 

(Csizér & Magid, 2014; Dörnyei & Ryan, 2015; Ushioda, 2013b). Earlier L2 learning 

motivation studies focused mainly on socio-psychological approach between language 

communities rather than actual educational practice. A dataset from a compilation of 

over 300 empirical works between 2005 and 2014 by Boo, Dörnyei and Ryan (2015), 

highlighted how the approaches in conducting L2 motivation research have changed 

over the years. It showed the increasing use of a variety of qualitative research 

approaches although quantitative research methods continue to be used. 

 

The focus of L2 motivation studies has been on describing motivational patterns of 

English language learners on one hand, and finding a relationship between motivation 

and another variable in learning ESL on the other hand. These variables were examined 

mainly from an educational viewpoint, that may include specific learning programs, 

learners’ levels of English proficiency, as well as the impact of affective education and 

materials (Balkır & Topkaya, 2009; Ajibade & Ndububa, 2008; Liu, 2007; Wang, 2007).  
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There are different types of motivation in Second Language education which have 

emerged through the years that can be divided into four components: instrumental, 

integrative, intrinsic and extrinsic motivation. Gardner and Lambert (1972), posits that 

learners who are integratively motivated want to acquire a foreign language by mingling 

with the people of the country of origin. On the other hand, instrumental motivation 

focuses more on the learners‘ goals for academic success and career development. As 

Cook (2000) posits, learners who lack instrumental or integrative motivation may face 

difficulties acquiring a second language in the classroom. Although Gardner‘s 

motivational orientation theory has contributed much to the research on second language 

motivation, critics have argued that too much focus was given to the theory of 

integrative motive. According to Dornyei (2009), the theory failed to consider the 

cognitive motivational concept in motivation. 

 

There is also another concept in the field of motivation introduced by Ryan & Deci 

(2000) as Self-Determination Theory that states an individual’s motivation can be either 

self-determined or controlled. Self-determined motivation concerns behaviour in an 

individual who is eager to do and take part in a particular activity due to self-satisfaction 

and interest. This kind of behaviour is classified as intrinsic motivation. On the other 

hand, self-controlled motivation refers to behaviour with the intention of getting rewards 

or to evade punishment. This type of behaviour is referred to extrinsic motivation. 

Although, intrinsic and extrinsic motivation are similar to integrative and instrument 

motivation, they are distinctive in certain characteristics (Carreira (2005).  

 

According to Gardner (2010), motivation may be a primary force in initiating L2 

learning to ensure learner achievement and can be divided into intrinsic and extrinsic 

motivation. Learners’ interests and desires are described as intrinsically motivated. 

Learners who are intrinsically motivated, enjoy activities, skills development or courses 

just for the fulfilment of learning and are persistent in their goal achievements. It is 

defined to the extent whereby the L2 learners strive to learn the language because of the 

desire to do so and the satisfaction experienced in this activity (Gardner, 1985). Extrinsic 

motivation, on the other hand, is stimulated by pleasurable outcomes, such as reward 
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and is often used in society throughout our lifetime because it exists everywhere 

(Ahmed, Aftab, & Yaqoob, 2015, p. 231). An extrinsically motivated individual may 

learn English mainly to receive rewards or to avoid being punished. Therefore, L2 

learners are extrinsically motivated when learning is done solely for rewards such as 

grades or praise that are not inherently related to the learning itself. In brief, acquiring or 

to master a second language becomes necessary to earning those rewards. 

 

 

2.3 Conceptual Framework of the Research 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

Figure 1: Conceptual Framework of Student Motivation in Learning English 

 

 

My diagram involves two types of motivation which are intrinsic and extrinsic 

motivation as well as pedagogical learning approaches. The current research aims to 

Student Motivation in 

Learning English 

Types of Motivation   Pedagogical Learning 

 Approach 

  Intrinsic and Extrinsic   

 Motivation 

 Creating pleasant classroom 

 Presenting tasks & activities properly 

 Promoting Learner Confidence 

 

 

   Success of learning     

 English 
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identify the roles of these motivation as well as the students’ perception towards 

pedagogical learning approaches in the L2 learning classroom. The pedagogical 

approaches encompass classroom environment, instructional approaches and teacher’s 

role in promoting student motivation in the classroom. Ultimately, these components 

will determine the success of learning English.  

 

 

2.4 Review of the Literature 

 

Using both quantitative and qualitative method, Jenifara Zaman (2015) examined the 

impact of intrinsic and extrinsic motivation in second language learning among private 

university students in Bangladesh, which included the role of the teachers in influencing 

students’ motivation. In this study, data was collected from the students and teachers 

through a close-ended questionnaire survey and interviews respectively.  The collected 

data was edited and coded by using a computer tool called Microsoft Excel 2010 and 

then analysed in detail by descriptive graphs, diagrams and frequency tables were drawn 

to furnish the findings.  

 

The findings proved that both types of motivation are equally essential for students’ 

English language learning and their performance. As stated in Gardner’s Socio-

educational mode, “ High motivation and ability help learner to acquire a second 

language.” It was also revealed that it was necessary to create positive and supportive 

atmosphere for them as some students clarified the teachers were important in increasing 

student motivation levels. This indicated the students’ high expectations concerning the 

teacher’s personality, teaching approaches, and manners in the L2 class. 

 

Jenifara Zaman’s finding is also supported by a research conducted by Noor Ahnis 

Othman, Mohammad Radzi Manap, Nor Fazlin Mohd Ramli, Aini Akmar Mohd 

Kassim, (2018) that concerns motivational level among Afghanistan postgraduates in 

learning ESL in a Malaysian university with regards to their preference in the teacher’s 

personality and instructional approaches. In this study, data was collected using a 
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questionnaire survey in the form of a five-point Likert scale and analysed using 

descriptive statistics which gives an overall description on the students’ extrinsic and 

intrinsic motivation that affected their attitudes in learning English. The results proved 

that they were more extrinsically motivated and they perceived that the teaching 

approaches were of paramount importance in motivating them to learn English. The 

postgraduates were less motivated in terms of their self-confidence in using English 

language and they also did not believe that knowing English would be able to make 

them a better person, thus it was proven that Afghanistan postgraduates relied more on 

extrinsic motivation than intrinsic motivation in learning the language. Further 

investigation showed that the higher the learners’ motivation, the lower were the levels 

of their anxiety in speaking.  

 

By focusing on the students’ viewpoints on their L2 learning, attitudes and motivation, 

Muneera Muftah and Shameem Rafik-Galea (2013) conducted a research on 182 non-

English major students of different ethnic, cultural, religious and linguistic backgrounds 

with their ages ranging from 17 to 20 years in one of the Malaysian public universities. 

The researchers explored Malaysian pre-university students' attitude, integrative and 

instrumental motivation towards learning English as a L2. An Attitude/Motivation Test 

Battery (AMTB) 5-point Likert scale adapted from a 7-point scale, originally developed 

by Gardner (2004) was used to measure the students’ perception as learners by 

requesting them to rate their own English proficiency level from poor to excellent. The 

qualitative data is derived from open-ended questions to explore why L2 acquisition was 

significant to them. The findings concluded that learners who were integratively 

motivated were keen to integrate into the target language society because they wanted to 

mix with the natives and to understand their language and culture better. On the other 

hand, learners who were instrumentally motivated were not interested to mingle with the 

target language society but would rather get into universities, fulfil a degree qualification 

in language learning or to have better job prospects (Gardner, 1985). 

 

The findings of the study showed that the majority of the students were more motivated 

to learn English compared to the time when they were in school because they recognised 
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the importance of English when using internet search and finding scientific sources 

concerning their majors and studying reference books and journals. Therefore, the 

researchers concluded that Malaysian pre-university students are highly motivated and 

possessed positive attitudes towards learning English, hence, they are more 

instrumentally motivated.  

 

I find that the above research relates to my present study as the beliefs, cultures and 

social settings are both Malaysian-based. In regard to the English language learning, a 

majority of the students studied English in primary and secondary school and throughout 

pre-university level. There are similarities on the student motivation such as the desire to 

have good career prospects, to further studies overseas, mixing with people of different 

cultures as well as acquiring English to use the internet efficiently. 

 

Muneera Muftah et al’s (2013) finding is consistent with a study conducted by Chunmei 

Long et al (2013) in measuring some variables affecting students’ English learning at a 

Junior High middle school in Gejiu, China. The variables discussed in this paper were 

the students’ goals and attitudes towards English language learning, such as their 

motivational intensity and parental encouragement. The sample population in this study 

consisted of forty five junior middle school students from China who were at Grade 

Eight level and their ages range from 13 to15.  

 

The research was devised, firstly, to examine whether the students’ attitudes affect their 

motivation and achievements in learning English, and secondly, to identify the main 

factors affecting the students’ learning motivation. From the results, it was found that the 

students’ perceived an effective classroom atmosphere to be essential as it affected their 

motivation in the learning process. For example, the students’ interest in English songs 

helped them learn English language from the lyrics of the songs as well as story-telling 

of foreign tales in class may enhance their motivation, thus affecting their English 

learning achievement. Other factors that affect their motivation were getting good grades 

in the examination as well as getting praises from their parents and teachers. Some 

students, on the other hand, were motivated because they wanted to go abroad to further 
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their studies or to find good jobs in the future; hence improving their quality of life. The 

researchers concluded that the Junior Middle school students’ English learning 

motivation level was not high and were more instrumentally motivated because of the 

exam-oriented education system in the country.   

 

An U.S. based researcher, You-Mi Elena Seo (2011), believed that a classroom of  

English language students want to be competent in the language but their different past 

learning experiences, opinions, viewpoints and motivations vary among them; affecting 

their language learning process and achievement. Hence, the purpose of her study was to 

investigate the students’ motivation in learning English as well as their perspectives 

towards the effectiveness of teaching and learning activities in the classroom. A 

population of international university students in America was randomly chosen to be 

recruited for the Likert survey and followed by interviews to analyse the data collected 

from the questionnaire. The collected data was analysed, by examining the frequencies, 

percentage of answers chosen and using content analysis to categorise the answers into 

themes and make inferences. 

 

From the findings, the researcher concluded that the students may have different 

purposes and their motivations may vary in studying the English language, but they had 

similar desires which were to enhance their communication skills, to realise their 

ambition in higher education and to procure better jobs. Moreover, the students 

perceived the traditional way of teaching that focused on their writing and reading skills 

just as beneficial and valuable as communicative teaching and learning practices. It was 

revealed in this study that the students’ past learning experiences, opinions and 

motivation have significant impacts on English language learners’ perceptions as these 

elements seemed to affect the students’ preferences in the learning approaches. 

 

Another Malaysian-based research conducted by Hong and Ganapathy (2017) was to 

investigate whether secondary students in a Chinese school were more instrumentally or 

integratively motivated to learn English. Using qualitative method, the students were 

recruited for focus group interviews and Qualitative Data Analysis was adopted to code 
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the interpreted data into themes. The finding showed that the students were more 

instrumentally motivated but lack the commitment to master the language. Furthermore, 

poor vocabulary and grammar also affected the students’ motivation in their language 

learning.  

 

Sulaiman’s (2006) study on Saudi Arabian students’ attitude and motivation in learning 

English and the correlation of both these variables and the students’ English proficiency 

also revealed similar finding. The majority of the one hundred UAE state secondary 

students were more instrumentally motivated but the students felt demotivated by 

subject related aspects such as vocabulary, grammar and spelling. Interviews with both 

students and teachers were conducted to gain a deeper insight into their perceptions 

concerning factors affecting the students motivation toward learning English. Sulaiman 

concluded that student motivation was an important variable when investigating second 

language learning achievement, no matter what the underlying motivation is learning a 

language. 

 

Highly motivated students have positive attitudes to learn English and this was reflected 

in a research by Thang, Ting and Nurjanah (2016), by comparing the attitudes and 

motivation between the Arts and Science students in a secondary school. It was revealed 

that Science students had more positive attitudes compared to Arts students in acquiring 

L2 language as Science students had higher proficiency in the language. This finding 

also support findings in other Malaysian contexts which revealed that higher proficiency 

students and Science students have more positive attitudes are highly motivated towards 

learning English (Racha, 2003; Ainol Madziah & Isarji, 2009; Samsiah et al., 2009; 

Thang, 2004). 

 

I have read 15 journal articles concerning motivational frameworks conducted by other 

researchers in second language learning and found that L2 learning is a complex 

learning process which includes linguistic features, as well as psychological, personal 

and educational aspects. Although there are many student motivation researches carried 

out internationally and locally, I find that the local researches relate more in my current 
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study. Therefore, literature reviews especially in the Malaysian contexts provided me 

with some valuable input on how to examine the usage of English language among 

secondary level students in order to gain a deeper insight of the students’ attitude and 

motivational level to find out for what purposes English is learned in the Malaysian 

school classrooms. In addition, knowing about the students’ past language learning 

experience is essential so that effective teaching approaches can be implemented. 

Gardner (2006) posits that the educator, class environment, content of the syllabus, 

facilities and students’ attitudes may affect the students’ motivation in learning English 

in a classroom. Therefore, it is also viable for the students' perception on the teaching 

approaches to be explored so that appropriate instructional methods can be implemented 

to ensure the students’ achievement in learning English. 

 

 

2.5 Summary 

 

This chapter began by reviewing general literature in second language motivation and 

the current conceptual framework of student motivation in learning English. This is 

followed by past empirical studies on motivation that are relevant to the current study in 

learning English. 
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Chapter 3 Research Methodology 

 

 

3.1 Introduction  

 

This chapter presents the research methods that include the plan of the research, choice 

of population, research instruments and procedures, collection of data and analysis of 

data to address the research questions.  

 

 

3.2 Research Design 

 

Upon review of the literature, many researchers considered mixed methods studies to be 

more efficient as both qualitative and quantitative data are collected to be analysed, thus 

providing a deeper insight into L2 learners’ motivation. Therefore, my current study 

adopted a mixed methods approach in order to provide greater knowledge of student 

motivation and the viewpoints from the students themselves concerning the instructional 

approaches in the ESL classroom. Firstly, quantitative data was collected from a 

questionnaire survey, followed by qualitative method such as interviews for a more in-

depth scope into student motivation and teaching approaches in the ESL classroom.  

  

 

3.3 Population 

 

My choice of population for the current study consisted of seventy-four secondary level 

students aged 15 years old from an all girls’ secondary school in an urban area. This 

sample population was chosen from two classrooms of Form 3 students by using 

homogeneous purposive. A homogeneous sample selects “individuals or sites based on 

membership in a subgroup that has defining characteristics” (Creswell, 2005, p. 206). In 

this case, the students were 15 years old, academically excellent (i.e. they achieved at 

least 6 distinctions in the subjects assessed in the Malaysian Primary School Evaluation 
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Test (UPSR). The selected students have studied English for a minimum of eight years 

in school. Although the sampling is homogeneous in the abovementioned aspects, the 

students’ English proficiency was varied as they were of mixed abilities. The students 

came from various states of Malaysia, the population sample was demographically 

diverse based on the students’ parents’ place of residence from either suburban or urban 

areas. This contributes to the students’ varied levels of proficiency in English. One of 

the reasons why purposive sampling technique was chosen for this study, was to 

establish a better mix of students of different competency levels. Furthermore, it has the 

advantage of being time-and cost-effective to perform whilst resulting in a range of 

responses and is particularly useful in qualitative research. 

 

 

3.4 Research Instruments 

 

Two research instruments were used for this study which was a questionnaire survey 

followed by interviews. The quantitative data is collected from seventy-four students 

taking part in a 5.0 points Likert-scale questionnaire survey, followed by qualitative data 

from interviews with eight students, chosen from the above students of the questionnaire 

survey. The survey and interview questions were not adopted from one study as they 

were not relevant to the current research so I adapted the questions from several 

different studies to suit the needs of my current study. 

 

 

3.4.1 Questionnaire 

 

The objective of the questionnaire survey was to gain insight into students’ intrinsic and 

extrinsic motivation as well as their opinions of their teachers’ instructional approaches 

in L2 learning. The students were asked to rate their responses using Likert-scale 

ranging from scale 1 to 5. Scale 1 stood for “Strongly Disagree”; 2 for “Disagree”; 3 for 

“ Not Sure”, 4 stood for “Agree” to scale 5 for “Strongly Agree”. 
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In my current study, the questionnaire survey contains three sections: intrinsic 

motivation, extrinsic motivation and student’s perception towards instructional 

approaches was used to collect the quantitative data. Section One composed of five 

statements that was adapted from Thang et. al. (2011) and Saheb (2014) to gather 

information regarding the students’ intrinsic motivation towards learning English. 

Statements from 1 to 3 may reveal whether the students are willing to learn English for 

social reasons and appreciate the literature and cultures of other people. The students’ 

self-confidence and attitudes in L2 learning are determined in statements 4 and 5.    

 

Section Two contained 5 questions that were adapted from Thang et. al. (2011) to find 

out if the students’ are extrinsically motivated in learning English. Statements 1 to 2 will 

show whether the students learn English for future career prospects or for educational 

purposes in Statements 3 to 4. Statement 5 may show whether the students are 

influenced by external factors such as other people’s opinions. 

 

In order to gain further insight into the students’ motivation orientation, Section Three 

consisting of 6 questions were adapted from Saheb (2014) and Bokan-Smith (2016). The 

main purpose of this section was to find out students’ opinions of their teachers’ use of 

teaching approaches and whether the teachers’ personalities may affect the students’ 

attitudes in learning English. 

 

 

3.4.2 Interview 

 

The purpose of conducting interviews is to have a deeper understanding regarding the 

students’ feelings and opinions which are considered to be important elements in a 

mixed method research (Dörnyei, 2014; Lee, 2012). Therefore, the students were 

interviewed to acquire a deeper insight into the students’ perceptions, beliefs and 

attitudes. The interview questions consisted of six semi-structured questions adapted 

from a combination of Harjander Kaur’s (2014) and Bokan-Smith’s (2016) studies to 

investigate the students’ perception on their teachers’ instructional approaches.  
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The first two interview questions concern the use of English where the eight selected 

students were asked whether English language is important to them and whether the 

language is going to benefit them in the future. The following question concerns the 

students’ choice of language in their reading materials. The final two questions may 

reveal the students’ perception and opinions regarding the classroom environment; 

whether it is encouraging or discouraging for them to learn English. This revelation is 

important as it relates to the students’ attitudes which correlates with motivation.  

 

 

3.5 Data Collection 

 

It took me approximately one month to collect the data which was carried out in the 

school. The quantitative data collected from thirty-eight students in the first class and 

thirty-six students in the second class was information collected from the  

questionnaires. Before the questionnaire surveys were distributed to the students, 

consent from the school had been obtained. The students were given an explanation in 

regards to the purpose of this research, that was to explore their extrinsic and intrinsic 

motivation and their perspectives on the teaching approaches in learning English. The 

questionnaires were distributed to students during English lesson and the students were 

supervised closely to ensure they understand all the items clearly. They were also given 

the opportunity to ask questions when needed and it took about twenty minutes for them 

to answer the questionnaire.   

 

The interviews were conducted a week later whereby eight students were randomly 

selected from these seventy-four students for a one-to-one interview. By carrying out 

this follow-up interview, a deeper understanding of the students’ opinions and 

viewpoints were obtained which may enhance our knowledge concerning a situation that 

quantitative data may not disclose (Lichtman, 2010). Therefore, eight students were 

randomly selected; four students from the first class and another four students from the 

second class. The students were assured that they may stop participating in the survey or 
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interviews if they were not willing to do so. The answers from the students were 

recorded in an audio recorder and then transcribed for easy data analysis. 

 

 

3.6 Data Analysis  

 

The questionnaire survey is divided into three sections. The first section contained 5 

statements regarding intrinsic motivation and each student was requested to do a ranking 

on a 5-point Likert scale to the level for each intrinsic reason to learn English. An 

intrinsically motivated student would place more importance on the intrinsic values in 

learning the language. If the student gave a higher ranking in this group, she was deemed 

to be more intrinsically motivated. This is followed by the second section which is the 

extrinsic motivation and the students were required to give a ranking value on a 5-point 

Likert scale for each extrinsic reason to learn English. Ultimately, if the students gave a 

higher ranking value in this group, she was considered to be more extrinsically 

motivated. The data from these two sections addressed Research Question 1 as it 

provided knowledge concerning the students’ motivation level in learning English. 

Furthermore, a comparison between extrinsic and intrinsic motivation was conducted to 

determine whether intrinsic or extrinsic motivation was more predominant in English 

language learning among the students. The students’ opinions of pedagogical approaches 

in the classroom were analysed in the third section. This data addressed Research 

Question 2 as it provided quantitative data from the students about how important they 

considered the teachers’ instructional approaches.  

 

Data from all three sections were assessed by studying the frequencies and the 

percentage value of the students’ responses. The data collected from the questionnaire 

was presented in tables that display frequencies and percentages of the data to enable 

one to comprehend the distinctions in the values of the data more clearly and quickly 

(Levine & Stephan, 2010). This was followed by data collected from the students’ 

responses made during the follow-up interviews. The responses from the interviews 

were written down verbatim and analysed to get more in-depth insights into the students’ 
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perception towards classroom environment, teachers’ personalities and teaching 

approaches.   

 

 

3.7 Summary 

 

Chapter 3 described the research method used which included the information on the 

students, research instruments, data collection and the manner in which the data were 

analysed. The next chapter presents the findings from this study. 
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Chapter 4 Findings  

 

 

4.1 Introduction 

 

This chapter presents the findings from this study based on two research questions 

related to the problem statement which focused on the students’ motivational orientation 

as well as how their perception towards instructional approaches motivated them to learn 

English. The results of the questionnaire are presented in tables, followed by the findings 

of the interviews. 

 

 

4.2 Presentation of Data 

 

4.2.1 Results from Questionnaire 

 

The scores rated by the students in the questionnaire are compiled into three tables of 

data consisting of intrinsic motivation, extrinsic motivation and pedagogical approaches 

that may impact student motivation. The ranking score in intrinsic motivation, extrinsic 

motivation and students’ perception towards instructional approaches of every student of 

this study is shown in Tables 1, 2 and 3 respectively in the following. 
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  Table 1:   Students’ Questionnaire Response to Intrinsic Motivation 

 

 

          Student 

Question 

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16 S17 S18 S19 S20 S21 S22 S23 S24 S25 

Q1 5 5 5 4 3 5 5 5 5 2 4 4 4 5 5 5 5 5 4 5 4 4 5 5 4 

Q2 4 5 5 4 4 5 5 4 5 2 3 3 5 5 4 5 5 4 5 5 4 4 4 4 5 

Q3 3 5 5 2 2 4 4 4 3 3 3 2 5 5 3 4 4 3 5 4 3 4 4 4 4 

Q4 4 3 4 2 1 3 3 3 2 2 4 3 4 4 4 4 3 2 3 4 3 4 4 5 3 

Q5 3 1 4 3 4 3 5 4 2 1 2 4 1 2 3 4 3 4 4 4 3 3 4 2 3 

 

 

S54 S55 S56 S57 S58 S59 S60 S61 S62 S63 S64 S65 S66 S67 S68 S69 S70 S71 S72 S73 S74 

4 4 2 5 4 5 4 5 5 5 4 5 5 4 5 5 4 5 5 5 5 

5 2 5 4 3 5 5 5 4 5 4 5 3 4 5 3 5 4 5 4 5 

5 1 3 5 2 4 5 4 3 4 3 4 3 4 5 4 5 5 5 3 5 

1 2 4 5 2 4 4 3 4 2 4 3 3 3 5 2 2 5 4 3 4 

1 1 1 2 5 2 1 4 2 3 3 4 4 3 2 4 1 2 4 3 4 

 

S26 S27 S28 S29 S30 S31 S32 S33 S34 S35 S36 S37 S38 S39 S40 S41 S42 S43 S44 S45 S46 S47 S48 S49 S50 S51 S52 S53 

5 5 4 5 4 5 4 5 5 5 4 5 4 3 4 4 4 4 4 5 5 5 5 4 4 5 5 5 

4 4 4 5 5 5 5 4 5 4 4 4 4 4 5 4 4 5 5 4 5 5 5 5 4 4 5 5 

3 3 4 4 3 5 3 4 4 4 3 4 4 5 5 3 3 5 3 4 4 4 4 4 4 5 5 4 

3 3 3 5 4 4 2 3 3 4 3 4 3 2 3 2 3 2 3 4 3 4 3 4 4 3 3 4 

4 3 3 3 4 4 3 4 4 3 4 3 4 2 3 2 4 1 3 4 3 4 3 5 4 1 4 2 
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  Table 2 :  Students’ Questionnaire Response to Extrinsic Motivation 

 

 

          Student 

Question 

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16 S17 S18 S19 S20 S21 S22 S23 S24 S25 

Q1 5 5 5 4 4 4 5 5 4 5 4 3 5 5 5 5 5 5 5 5 4 5 5 5 5 

Q2 5 5 5 4 4 4 4 5 4 5 4 4 5 5 4 5 5 5 4 4 4 4 5 5 5 

Q3 4 5 5 2 1 4 4 5 5 5 3 3 5 5 4 4 3 3 5 4 4 5 4 5 3 

Q4 4 5 5 4 4 3 4 4 5 2 5 4 5 5 4 5 4 5 5 5 4 4 4 5 5 

Q5 3 4 4 3 2 1 3 3 4 4 1 2 4 4 2 2 3 2 4 5 3 3 4 5 2 

 

 

S54 S55 S56 S57 S58 S59 S60 S61 S62 S63 S64 S65 S66 S67 S68 S69 S70 S71 S72 S73 S74 

4 3 3 5 4 5 5 5 4 3 5 5 5 5 5 5 4 5 5 5 5 

5 4 4 5 4 5 4 5 5 5 4 4 4 4 5 5 4 5 5 4 4 

4 1 2 5 3 5 5 4 3 5 4 5 4 5 5 5 5 5 5 3 4 

4 3 1 4 5 5 4 5 5 5 4 3 5 4 5 2 4 4 5 4 5 

5 2 5 4 4 4 3 3 2 3 3 3 3 3 5 1 3 3 1 4 3 

 

S26 S27 S28 S29 S30 S31 S32 S33 S34 S35 S36 S37 S38 S39 S40 S41 S42 S43 S44 S45 S46 S47 S48 S49 S50 S51 S52 S53 

5 5 5 5 5 5 5 5 5 5 5 5 4 5 5 4 5 5 5 5 5 5 5 5 5 5 5 5 

5 5 5 5 5 5 5 5 4 4 5 5 4 3 5 5 4 5 3 5 4 4 5 5 5 5 5 5 

3 4 4 5 4 5 3 4 4 5 4 4 4 4 4 3 3 3 2 3 4 5 5 5 5 3 5 4 

4 4 4 4 5 5 5 5 5 2 4 4 4 2 4 4 4 2 2 5 5 4 5 5 5 2 5 4 

3 3 4 3 3 4 4 3 4 2 5 5 3 2 4 3 2 1 1 2 2 2 4 5 5 4 3 2 
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  Table 3:   Students’ Questionnaire Response to Pedagogical Motivational Approaches 

          Student 

Question 

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16 S17 S18 S19 S20 S21 S22 S23 S24 S25 

Q1 4 4 4 3 4 4 5 5 4 5 5 4 5 5 5 5 5 5 5 4 4 5 5 5 5 

Q2 5 5 4 4 5 5 4 5 3 4 4 4 5 5 4 5 5 5 5 5 5 5 5 5 5 

Q3 5 5 3 4 4 5 4 4 4 5 4 5 5 5 4 5 4 5 5 5 5 5 5 5 5 

Q4 5 5 4 4 5 5 4 4 4 5 4 4 5 5 4 5 4 5 4 5 5 4 5 5 5 

Q5 3 4 4 4 5 4 5 3 4 5 3 4 5 5 4 5 4 5 4 4 4 4 5 5 5 

Q6 3 4 4 4 4 4 3 3 3 4 3 4 3 4 4 5 3 3 4 4 4 4 5 5 5 

 

 

S26 S27 S28 S29 S30 S31 S32 S33 S34 S35 S36 S37 S38 S39 S40 S41 S42 S43 S44 S45 S46 S47 S48 S49 S50 S51 S52 S53 

5 5 5 5 5 5 4 5 5 5 5 5 5 3 4 5 5 5 5 5 5 5 5 5 5 5 5 5 

5 5 5 5 5 4 3 4 4 5 5 5 5 5 5 5 4 5 5 5 5 5 5 5 5 5 4 4 

5 4 5 4 5 4 3 5 4 5 4 5 5 4 5 5 4 4 3 5 5 5 5 5 5 5 5 3 

4 4 5 5 5 5 4 5 4 4 5 4 5 4 5 5 5 4 4 5 5 5 5 5 5 5 5 5 

4 4 5 4 4 5 4 4 4 5 4 4 5 5 5 5 5 5 2 5 5 5 4 5 5 5 4 5 

4 4 5 4 4 4 3 4 4 5 4 4 5 5 3 3 3 4 3 5 4 3 5 4 4 4 5 4 

 

 

 

S54 S55 S56 S57 S58 S59 S60 S61 S62 S63 S64 S65 S66 S67 S68 S69 S70 S71 S72 S73 S74 

1 1 1 5 4 5 5 5 5 5 5 4 5 4 5 5 5 4 5 5 5 

5 1 1 5 4 5 4 4 3 5 5 5 5 4 5 5 3 5 5 5 5 

5 1 1 5 4 5 5 4 5 5 5 4 4 4 5 4 4 5 5 5 4 

5 1 2 4 4 5 4 4 3 5 4 5 5 5 5 5 5 5 5 4 5 

5 1 3 5 4 4 5 5 2 4 5 5 4 5 5 4 3 5 5 4 5 

5 1 1 4 4 4 5 5 2 4 5 4 4 4 5 5 3 4 5 4 4 
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Table 4 shows the “ranking score” in both intrinsic and extrinsic motivation of every 

student of this study. “Ranking score” represents the total addition of Likert Scale 

ranging from 1 to 5. The results showed that the total ranking score in the extrinsic 

motivation group is 1520 points which is higher than the score for intrinsic motivation 

category which is 1403 points. Hence, this findings revealed that the students are more 

extrinsically motivated in learning English. 

 

Table 4 :   Students’ Ranking Score in Intrinsic and Extrinsic Motivation 

STUDENT SCORE   

(INTRINS

IC) 

(%) SCORE              

(EXTRIN

SIC) 

(%) HIGHER 

SCORE  

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

19 

19 

23 

15 

14 

20 

22 

20 

17 

10 

16 

16 

19 

21 

21 

22 

20 

18 

21 

22 

76 

76 

92 

60 

56 

80 

88 

80 

68 

40 

64 

64 

76 

84 

84 

88 

80 

72 

84 

88 

21 

24 

24 

17 

15 

16 

20 

22 

22 

21 

17 

16 

24 

24 

19 

21 

20 

20 

23 

23 

84 

96 

96 

68 

60 

64 

80 

88 

88 

84 

68 

64 

96 

96 

76 

84 

80 

80 

92 

92 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

INTRINSIC 

INTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

INT & EXT 

EXTRINSIC 

EXTRINSIC 

INTRINSIC 

INTRINSIC 

INT & EXT 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 
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21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

41 

42 

43 

44 

45 

46 

47 

48 

49 

50 

51 

17 

19 

21 

20 

19 

19 

18 

18 

22 

20 

23 

17 

20 

21 

20 

18 

20 

19 

16 

20 

15 

18 

17 

18 

17 

20 

22 

20 

22 

20 

18 

68 

76 

84 

80 

76 

76 

72 

72 

88 

80 

92 

68 

80 

84 

80 

72 

80 

76 

64 

80 

60 

72 

68 

72 

68 

80 

88 

80 

88 

80 

72 

19 

21 

22 

25 

20 

20 

21 

22 

21 

22 

24 

22 

22 

22 

18 

23 

23 

19 

16 

22 

19 

18 

16 

11 

20 

20 

20 

24 

25 

25 

19 

76 

84 

88 

100 

80 

80 

84 

88 

84 

88 

96 

88 

88 

88 

72 

92 

92 

76 

64 

88 

76 

72 

64 

44 

80 

80 

80 

96 

100 

100 

76 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

INTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

INTRINSIC 

EXTRINSIC 

EXTRINSIC 

INT & EXT 

INT & EXT 

EXTRINSIC 

EXTRINSIC 

INT & EXT 

INTRINSIC 

INTRINSIC 

EXTRINSIC 

INT& EXT 

INTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 
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TOTAL SCORE:                        

1403 (INTRINSIC) 

   

1520 (EXTRINSIC) 

Note: 

INTRINSIC:  Higher score in Intrinsic Motivation 

EXTRINSIC: Higher score in Extrinsic Motivation  

INT & EXT:  Same score for Intrinsic and Extrinsic Motivation 

  

 

52 

53 

54 

55 

56 

57 

58 

59 

60 

61 

62 

63 

64 

65 

66 

67 

68 

69 

70 

71 

72 

73 

74 

22 

20 

16 

10 

15 

21 

16 

20 

19 

21 

18 

19 

18 

21 

18 

18 

22 

18 

17 

21 

23 

18 

23 

88 

80 

64 

40 

60 

84 

64 

80 

76 

84 

72 

76 

72 

84 

72 

72 

88 

72 

68 

84 

92 

72 

92 

23 

20 

22 

13 

15 

23 

20 

24 

21 

21 

19 

21 

20 

20 

21 

21 

25 

18 

20 

21 

21 

20 

21 

92 

80 

88 

52 

60 

92 

80 

96 

84 

84 

72 

84 

80 

80 

84 

84 

100 

72 

80 

84 

84 

80 

84 

EXTRINSIC 

INT & EXT 

EXTRINSIC 

EXTRINSIC 

INT & EXT 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

INT & EXT 

INT & EXT 

EXTRINSIC 

EXTRINSIC 

INTRINSIC 

EXTRINSIC 

EXTRINSIC 

EXTRINSIC 

INT &EXT 

EXTRINSIC 

INT & EXT 

INTRINSIC 

EXTRINSIC 

INTRINSIC 
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Table 5 presented the number of students associated with either extrinsic or intrinsic 

motivation in learning English. The findings indicated that 50 students scored higher in 

extrinsic motivation which accounted for 68% of the sample population. On the other 

hand, only 12 students which is 16% of the sample group scored in intrinsic motivation 

and 12 students that is 16% of the students had the same score for intrinsic and extrinsic 

motivation. 

 

Table 5: Relationship Between Number of Students and Their Motivation for     

    Learning English 

TYPE OF 

MOTIVATION 

NUMBER OF 

STUDENTS 

PERCENTAGE (%) 

Extrinsic Motivation 

Intrinsic Motivation 

Same Score 

50 

12 

12 

68 

16 

16 

TOTAL 74 100 

 

 

In the following, Table 6 presents the students’ perception towards the pedagogical 

approaches that may impact their motivation. A majority of 56 students strongly agreed 

that the teacher’s personality is important to them with another 13 students agreeing to 

this. However, 3 students did not agree and 2 were not sure. 51 students strongly agreed 

and 17 agreed that it is crucial for the teacher to create a pleasant and supportive 

classroom. 4 disagreed with 2 strongly disagreed to this. A total of 68 students felt that it 

is essential for the teachers to motivate them with activities, with 44 strongly agreed and 

24 agreed. A majority of students with 45 strongly agreed and 26 agreed that teachers 

should help students build confidence. However, 1 student was not sure, 1 disagreed and 

1 strongly disagreed. When it comes to increasing students’ learning goals in English, 37 

strongly agreed and 29 agreed that teachers should help students to do so. 5 students 

were not sure while 2 disagreed and 1 strongly disagreed. In contrast, only 18 students 

strongly agreed that it is crucial the teacher to make curriculum relevant to students and 

38 agreed. 15 were not sure while 1 disagreed and 2 strongly disagreed.  
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Table 6: Students’ Perception Towards Pedagogical Approaches  

 Strongly 

Agree 

Agree Not 

sure 

Disagree Strongly 

Disagree 

Total 

In an English class, the 

teacher’s personality is 

important. 

56 

(75.7%) 

13 

(17.6%) 

2 

(2.7%) 

3     

(4%) 

-       

(0%) 

74 

It is important if the 

teacher creates a pleasant 

and supportive 

classroom. 

51 

(68.9%) 

17 

(23%) 

-    

(0%) 

4   

(5.4%) 

2    

(2.7%) 

74 

It is important if the 

teacher tries to motivate 

the students with 

activities. 

44 

(59.4%) 

24 

(32.5%) 

4 

(5.4%) 

-     

(0%) 

2    

(2.7%) 

74 

It is important if the 

teacher helps students 

build confidence. 

45 

(60.8%) 

26 

(35%) 

1 

(1.4%) 

1   

(1.4%) 

1    

(1.4%) 

74 

It is important if the 

teacher increases 

students’ learning goals 

in English. 

37 

(50%) 

29 

(39.2%) 

5 

(6.7%) 

2   

(2.7%) 

1    

(1.4%) 

74 

It is important if the 

teacher makes the 

curriculum relevant to 

students. 

18 

(24.3%) 

38 

(51.3%) 

15 

(20.3%) 

1   

(1.4%) 

2    

(2.7%) 

74 
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4.2.2 Findings from Interviews 

 

The interviews were conducted to investigate the students’ feelings and viewpoints 

concerning their motivational orientation and pedagogical approaches used in an English 

language classroom. Due to lack of time, only eight students were interviewed. 6 

questions were presented to the students and their responses were recorded verbatim in 

the following. 

 

 

Responses from the students through interviews: 

 

Question 1: What language do you use at home? Why? 

 

Student 1:  “I use Cantonese, Mandarin and English. I speak Mandarin with my 

  father and brother and use Cantonese and English to speak to my  

  mother. I only speak English when I need to as we are asked to speak 

  in Mandarin in school” 

 

Student 2: “I only use Cantonese at home as my parents only speak to me in  

  Cantonese. I do not speak English at all. In school, I use Mandarin to 

  talk to my friends” 

 

Students 3:  “I use a mixture of Mandarin, Cantonese and English with my  

  family  members because my parents speak to me in these languages” 

 

Student 4:  “I speak Mandarin and Cantonese because my parents talk to me in 

  these languages but I talk in Mandarin with my schoolmates.”  

 

Student 5:  “I speak only Cantonese at home as my parents and family members 

  speak Cantonese only.” 
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Student 6:  “I speak English at home because all my family members speak to me 

  only in this language.” 

Student 7: “I speak Cantonese and Mandarin at home because my parents and 

  sibling but I always speak Mandarin with my friends” 

 

Student 8: “I speak Cantonese and Mandarin at home as all my family members 

  speak to me in these languages.” 

 

In regard to the language being spoken at home, only 1 student spoke in English with her 

family members and 2 others spoke a mixture of English and Chinese languages. The 

majority of the students spoke only Cantonese and Mandarin at home. Although, the 

students were given choices to speak English, Mandarin or Malay in school; they chose 

to speak Mandarin in school. 

 

 

Question 2: Do you think English is important? Why? 

 

Student 1: “Yes, when you go abroad they use English more. Like England and 

    Australia. Also to get good grades.” 

 

Student 2:  “Oh, because many subjects in English, like Science and   

      Mathematics. To also get good grades and improve English.” 

 

Student 3:  “Yes, English is international language which usually many countries   

  communicate with each other using English. English is not really used 

  in Malaysia. To get good grades for exams.” 

 

Student 4: “English is important in studies. To get good grades for exams.” 

 

Student 5: “Yes, because English is international language. To improve language 

  and also to pass exams.” 
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Student 6: “Because it is used mostly around the world. To improve language  

  and pass exams.” 

 

Student 7: “Yes, because we use English when we are presenting in class.” 

 

Student 8: “Because English can help us a lot in future. Many work will use  

  English.” 

 

Learning English for the sake of passing examinations and getting good grades were 

indicated by the majority of the students. However, a few of the students thought 

English was important to communicate with people from English speaking countries. 

One student stated that she only used English language for oral presentations in class 

while another students thought it would be useful in her future career.   

 

 

Question 3: Do you enjoy reading English books and magazines? 

 

Student 1: “Yes, novels in English.”  

 

Student 2: “I like to read Chinese novels.” 

 

Student 3: “I usually read Chinese novels.” 

 

Student 4: “I read Chinese novels.” 

 

Student 5: “No.” 

 

Student 6: “I read a lot of English novels. I am now reading ‘The school of good 

  and evil’.” 
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Student 7: “Hmmm, I seldom read English books or magazines.” 

 

Student 8: “I seldom read.” 

 

With regards to reading materials, only 2 students enjoyed reading novels in English 

language while the rest of the students preferred Chinese novels. A few of them stated 

they seldom read after school hours.  

 

 

Question 4: Thinking back on past classroom learning experiences, in                

         which situations were you most motivated? Please explain. 

 

Student 1: “Recently, when the teacher lets us to watch video about Covid-19  

  from ‘WHO’. It is interesting to know what it is about”  

 

Student 2:  “I like watching and learning from the movies in class.” 

 

Student 3: “The teacher usually not only teaches us only what it is has in the  

  textbooks but also tells us a lot of general knowledge, what is  

  happening around the world.” 

 

Student 4:  “The teacher usually gives us group work and to work with a friend. 

  Can communicate with your friends. Speak all at once from a group 

  discussion.” 

 

Student 5: “Teacher tells a lot of knowledge and stories, not from the textbook.” 

 

Student 6: “When teacher shares her past experiences on her situation so that can 

  relate to real life situations.” 
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Student 7: “When she keeps asking us questions. I don’t mind teacher asking me 

  questions as I like answering questions in class”  

 

Student 8: “My teacher will hold small competition in the class. For example you 

  can answer some questions, and she will ask all the students to write 

  on the white board. Something like quiz which is interesting.” 

 

In terms of past classroom learning experiences, the students preferred classroom 

activities, general knowledge and group discussions. A majority of them enjoyed 

classroom activities such as quizzes and interacting with peers in group projects.  The 

students also stated they could better relate to real life situations when the teacher shared 

her past experiences relevant to their lessons. 

 

 

Question 5: In what classroom learning situations do you feel least motivated?  

        Please explain. 

 

Student 1: “When the teacher scold us for making mistakes in our homework  

  without first explaining the right way to do it. ” 

 

Student 2: “The teacher asks us questions. I feel shy when the teacher asks us  

  questions individually” 

 

Student 3: “When the teacher is too strict and she scolds us…for doing the  

  wrong thing.” 

 

Student 4: “When the teacher just reads from the textbook which is boring.” 

 

Student 5: “ Just tell us about the textbooks and don’t have extra stories.” 
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Student 6: “When she tells us to read the textbooks and give a little bit of  

  explanation only. I find it very dull” 

 

Student 7: “When the teacher keep reading from the text book without extra  

  information.”  

 

Student 8: “Continuously say something…repeat and repeat.” 

 

The students perceived the pedagogical approaches such as the teachers’ teaching styles 

and methods as major influences in their learning motivation. They mentioned that 

teacher who kept reading from textbooks without additional knowledge was boring and 

not motivating. Many of them felt demeaned when the teacher scolded them for making 

mistakes in their school homework.  

 

 

Question 6: Do you like when teachers provide feedback and offer help? Please          

        explain. 

 

Student 1: “ I like when teacher offer help when we don’t know...such as a word. 

    She will tell us the meaning.” 

 

Student 2: “Yes, when she ask the question and we cannot answer, then she will 

  tell us.” 

 

Student 3: “Yes. When she points out our mistakes cos it helps us to improve  

  ourselves.” 

 

Student 4: “Yes, as the teacher will teach us the right way to answer the  

  questions given.” 

 

Student 5: “Yes. I can learn more and improve.” 
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Student 6: “Yes. Hmmm, when we cannot answer any questions, she will give 

    hints.” 

 

Student 7: “When teacher tells me my mistake and I don’t mind being corrected 

  for my mistakes.” 

 

Student 8: “Yes. When teacher say softly and patiently.” 

 

All the students agreed that it was crucial to receive feedback from the teacher to 

improve on their English language learning. They perceived the teachers’ feedback as 

useful and did not mind being corrected for their mistakes. One student stressed that 

teacher’s personality was just as important in their learning achievement. 

   

 

4.3 Summary 

 

Chapter 4 presented the findings from the students’ responses from the questionnaire 

survey and interviews to address the research questions of the statement of problem. In 

the next chapter, the findings from the questionnaire and interviews will be discussed in 

detail. 

 

 

 

 

 

 

 

 

 

 

 



 

38 

 

Chapter 5  Discussion and Conclusion 

 

 

5.1 Introduction 

 

This chapter aims to discuss the findings of the data analysed in the previous chapter. 

From the discussion of the findings, we shall find out whether the research questions of 

the current study have been addressed. 

 

 

5.2 Summary of the Study 

 

The purpose of this study was to collect information that are valuable to both students 

and teachers in an ESL classroom by focusing on intrinsic and extrinsic motivation as 

well as the difficulties that the students may encounter in learning English. The students’ 

perception towards the instructional approaches were also explored to benefit language 

teachers who may improve in their study plans by planning appropriate teaching 

approaches. Therefore, this research was conducted to understand the needs of the 

students and make them keen to know more about the English subject.   

 

The review of the past literature revealed that motivation may be a primary force in 

initiating L2 learning to ensure learner achievement and can be divided into intrinsic and 

extrinsic motivation (Gardner, 2010). Intrinsically motivated students have interests and 

desires to enjoy activities, skills development or courses just for the fulfilment of 

learning and are persistent in their goal achievements. On the other hand, extrinsically 

motivated students are stimulated by pleasurable outcomes, such as reward. Although, 

there are many different motivational researches consisting of international and local L2 

studies, I find that the local researches related more to my current study and provided me 

with valuable information on how to find out for what purposes English is learned as the 

beliefs, cultures and social settings are both Malaysian-based. 
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This study focused on providing information concerning students’ intrinsic and extrinsic 

motivation as well as their perception towards instructional approaches to further 

enhance their motivation in learning English. Hence, a concurrent triangulation strategy 

was adopted to collect quantitative and qualitative data from questionnaire surveys and 

interviews respectively, for a deeper understanding into the students’ motivation 

(Creswell, 2013). The data was collected from a sample population of seventy-four 

secondary level Malaysian school students. Ultimately, the findings from the data 

collected would provide evidence to support my conclusions.  

 

 

5.3 Discussion of Findings 

 

Two research questions that explored the students’ motivation as well as viewpoints on 

the pedagogical approaches in the classroom are presented in the following. 

 

 

Research Question 1:  What are the students’ intrinsic and extrinsic motivation for 

studying English?  

 

By referring to Table 4, the results of the questionnaire in the current research indicated 

that the students were more extrinsically motivated (total ranking score was 1520) than 

intrinsically motivated (total ranking score was 1403) to learn English as they were more 

inclined to do well in their examinations, for further studies overseas, future career and 

getting good jobs. In brief, the students studied English language not for enjoyment, but 

they realised the importance of English in the school curriculum when Science and 

Mathematics were taught in English. Moreover, the findings of my study revealed that 

the majority of the students preferred reading Chinese novels instead of English novels 

indicated they did not possess personal motivation that is considered important in 

learning English. As Cooper and Fishman (1977, p. 243) posited, personal motivation 

encompasses interests such as reading materials or watching movies in English to 

achieve success in learning the language. 
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A deeper insight into the students’ intrinsic motivation through interviews in the current 

study verified that the students felt it was not important to master the English language 

but believed that it was enough if they were able to express themselves clearly only 

when they had to do presentations in English classes and also to pass examinations. 

Furthermore, the majority of the students did not converse in English at home as their 

parents and other family members spoke mostly in Cantonese and Mandarin. In school, 

they chose to speak Mandarin instead of English as they did not see the need to speak 

English unless necessary. This concurs with the findings of a study conducted by Wong 

(2011) in her research of fifty UTAR FAS Chinese students. It indicated that the 

majority of the students did not converse in English with their family and friends in their 

daily life, as they preferred to speak in Mandarin and their own dialects. The majority of 

the students only used English language when doing assignments and presentations 

when required as well as to score in English subject examinations.  

 

This finding is further supported by Ainol Madziah and Isarji’s (2009), in the 

investigation of English language learning in Universiti Kebangsaan Malaysia (UKM) 

and Universiti Teknologi Mara (UiTM). It was revealed that the majority of the students 

from both universities were extrinsically motivated to learn English for their future 

careers and to fulfil their degree requirement. Thus, it would appear that Malaysian 

secondary school students are similar to Malaysian students in tertiary institutions 

regarding lesser interest in the students to improve English for intrinsic reasons, such as 

improving their English language skills, to understand and appreciate English literature. 

 

 

Research Question 2:  What are the students’ perception of instructional approaches 

that motivate them to learn English? 

 

From the findings of the questionnaire in the current research, the majority of the 

students ranked “a pleasant and supportive classroom environment” as second highest 

score in terms of enhancing their motivation to learn English. This concurs with several 
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L2 researchers, who claimed that the environment of a classroom may influence 

students’ motivation, their participation in class and their English language learning 

achievements (Borg, 2015; Patrick, Kaplan, & Ryan, 2011; Reeve et al., 2014). From the 

findings, the students expressed that they disliked being asked questions individually as 

they were very shy. This indicated that the stress and tension in students may be caused 

by a stressful classroom environment, so the teachers should be aware that this may 

create negative effects on the students’ motivation in learning English (Oxford, 2015).  

 

Further findings showed that the students preferred communicative and interactive 

approaches such as visual material, peer interaction, group discussions and oral 

presentations to learn the English language. They also cited that they felt bored when 

they were taught only from textbooks without any additional general knowledge or 

personal experiences shared by the teacher. This findings is aligned with the concept that 

the learning situations may influence students’ motivation in their English language 

acquisition (Denies, Yashima & Janssen, 2015). 

 

From the findings of the questionnaire, 75% of the students ranked teachers’ personality 

as highly important which indicated that ESL classrooms in Malaysia are still considered 

as very teacher-centred. The students ranked highly of the role of teacher in building 

their confidence, increasing their learning goals and making the curriculum relevant to 

them in English language learning. Further findings from the interview, revealed that the 

students felt least motivated when the teacher was too strict and scolded them for 

making mistakes in their homework. Instead of scolding the students in front of the class 

for making mistakes, teachers need to make known to the students that they can learn 

through mistakes. This concept is aligned with the claim made by Harmer (1999), who 

posits that “when L2 learners make errors, they are demonstrating part of the natural 

process of language learning.”  

 

In addition, the students perceived feedback from the teacher as crucial as they found 

vast improvements in their English learning when the teacher helped to correct their 
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mistakes. Hence, feedback is considered a vital role for student motivation and learning 

achievements in the English language (Giles, Gilbert & McNeill, 2014). 

 

 

 

5.4 Conclusion 

 

What has become evident in this study is that students may be greatly affected by the 

type and level of motivation in mastering the English language. The discussions 

highlighted that majority of the students were extrinsically motivated, yet they were not 

committed in mastering the language. The issue of Malaysian students being more 

extrinsically motivated than intrinsically motivated is evident in many other studies and 

it is a difficult challenge to overcome (Ainol Madziah & Isarji, 2009; Samsiah et al., 

2009; Thang, 2004). Therefore, it is important to instil or enhance the students’ intrinsic 

motivation by making them realise the real need of learning English. Thence, students 

will naturally learn the language with positive attitudes, find English reading materials 

enjoyable and choose to speak English in their daily lives to achieve success in learning 

the language.  

 

 

5.5 Limitations 

 

It should be acknowledged that there are some limitations to this study. Firstly, this 

research was conducted during the Covid-19 pandemic, which is also known as the 

coronavirus pandemic, that hindered me from expanding the sample of my research and 

to conduct a class observation as all schools were closed during this period of time. My 

data would have been more varied if a class observation is included in my research. 

Secondly, the sample population was inadequate to generalise as it cannot represent the 

entire population of the secondary school level in Malaysia as only seventy-four students 

were chosen as my sample.  
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5.6 Recommendations 

 

This study suggested that extrinsic motivation has a greater influence on the seventy-

four secondary school level students in learning English. However, this finding may not 

be entirely accurate, as it is advisable to use a larger sample size that may include 

students of both gender from other schools. It is also recommended that an additional 

research instrument such as class observation in the language classroom may be 

employed for further research as we can observe the learning process and teaching 

approaches that may motivate the students to better understand the complexity of (L2) 

student motivation,  

 

These improvements may enhance the results to benefit students, English language 

teachers and other foreign language teachers. In addition, book publishers may find this 

research to be informative and helpful by publishing information concerning the 

influence of intrinsic motivation among ESL students in attaining better success rate in 

learning English. However, it is also important that both intrinsic and extrinsic 

motivation methods must both be developed in an ESL classroom, especially for young 

Malaysian students. 

 

 

5.7 Summary 

 

In a nutshell, this research has identified students’ goals and needs, enabling teachers to 

adopt appropriate instructional approaches to enhance student motivation in learning 

English. It is indicated that there is a significant correlation between personal needs and 

learning activities that is a prerequisite for a sustained motivation to learn English as 

second language. Therefore, educational policy makers and syllabus designers should 

consider identifying the students’ needs and goals to learn English if they want to instil 

or enhance student motivation for learning the English language. 
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APPENDIX A: QUESTIONNAIRES 

 

Directions: After each statement, you will see a list of numbers from 5 to 1. Please 

circle    the number that best expresses how important you think learning English is in 

the classroom. Answer each question to the best of your ability. There are no right or 

wrong answers. 

 

5 = Strongly Agree;   4 = Agree;   3 = Not Sure;   2 = Disagree;   1 = Strongly 

Disagree 

 

 

A) Classroom Motivation to study English:  

 

(I)  Extrinsic Motivation:  

I learn English to improve my 

English language skills. 

5 4 3 2 1 

Learning English will help me to 

better understand and appreciate 

English literature. 

5 4 3 2 1 

I study English because I enjoy 

learning it. 

5 4 3 2 1 

When I speak English, I don’t 

mind making mistakes. 

5 4 3 2 1 

When someone speaks to me in 

English, I tend to be nervous. 

5 4 3 2 1 
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(II) Extrinsic Motivation: 

Learning English is important for 

my future career. 

5 4 3 2 1 

Learning English is useful in 

getting a good job. 

5 4 3 2 1 

I learn English because I need to 

further my studies overseas. 

5 4 3 2 1 

I learn English because I want to 

do well in my examination. 

5 4 3 2 1 

Learning English is important for 

me because other people will respect 

me if I am good in English. 

5 4 3 2 1 

 

 

 (III)  Student’s perception towards instructional approaches: 

In an English class, the teacher’s 

personality is important. 

5 4 3 2 1 

It is important if the teacher creates 

a pleasant and supportive classroom. 

5 4 3 2 1 

It is important if the teacher tries to 

motivate students with activities. 

5 4 3 2 1 

It is important if the teacher helps 

students build confidence. 

5 4 3 2 1 

It is important if the teacher 

increases students’ learning goals in 

English. 

5 4 3 2 1 

It is important if the teacher makes 

the curriculum relevant to students. 

5 4 3 2 1 
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APPENDIX B: INTERVIEW QUESTIONS 

 

1. What language do you use at home? Why? 

2. Do you think English is important? Why? 

3. Do you enjoy reading English books and magazines? 

4. Thinking back on past classroom learning experiences, in which situations 

were you most motivated? 

5. In what classroom learning situations do you feel least motivated? Please 

explain. 

6. Do you like when teachers provide feedback and offer help? Please explain. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 




